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My Purpose is…

• ...to highlight both the SOCIAL 
and ACADEMIC classroom 

conditions needed to minimize 
behavioural challenges and 
maximize student achievement.

“Success and failure are not episodes, 
they are trajectories”

-Rosabeth Moss Kanter
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Academics & Behaviour
Alexandra Trout, et.al,  Journal of EBD, Winter 2003

“For decades, researchers have demonstrated that 
a relationship exists between low academic 

achievement and problem behaviour.”

“…strong evidence suggests that academic 
underachievement and problem behaviour engage in a 
reciprocal relationship that has a short- and long-

term impact on students’ future outcomes.”

Proactive 
Classroom 
Strategies

1) Establish Positive Expectations

• Identify & teach…
– …a small number of expectations (3 – 5)
– …common classroom routines.

•Give positive & negative examples.

•Model & practice regularly across multiple settings 

• Teach a simple, universal problem solving 
strategy.
– “Stop, Think, Act.”
– “Look cool…walk away!”

•Give positive descriptive feedback… 

2) Manage Consistently

•Respond similarly over time, places, & 
people

•Model expected behaviour

•Be specific…Don’t nag

•Communicate with other adults.

•Give positive feedback…



3) Respond Proactively

• Look for expected behaviours
– Give 4 to 1 positives to negatives

• Pre-correct/remind.
– Anticipate problems before they occur

• Respond immediately.
– Communicate what was observed.

– Communicate the positive expectation.

• Accommodate individual differences.

• Give positive feedback…

4) Supervise Actively

•Move, scan, & interact

• Check on activities regularly

–Be obvious…make a physical presence

• Arrange for proactive engagements.

• Intervene early….pre-correct

• Give positive feedback…

5) Keep Actively Engaged

•Arrange for high rates of academic & social 
engagement

• Set-up engagements with proactive peers.

• Engage frequently.

• Teach self-management skills.

• Give positive feedback…

6) Provide Positive Reinforcement

•Give 4/6/8 to 1 positives to negatives

•Maximize use of social positives

•Ask for self-assessment of expected 
behaviour

•Give constructive information

•Individualize
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“To	  be	  effec)ve,	  feedback	  needs	  to	  cause	  thinking.	  Grades	  don’t	  
do	  that.	  And	  comments	  like	  good	  job	  don’t	  do	  that	  either”

-Dylan Wiliam

The Power of Feedback
(John Hattie & Helen Timperley, “The Power of Feedback”, Review of Educational Research, March 2007)

• There must be a learning context...

• ...in response to student performance.

• Most powerful  - faulty interpretations.

• Least effective - total lack of understanding.

• HIGHEST effect size involved students 

receiving information feedback about a task and 
how to do it more effectively.

• LOWEST effect sizes were related to praise, 

rewards, and punishments.

The Power of Feedback
(John Hattie & Helen Timperley, “The Power of Feedback”, Review of Educational Research, March 2007)

"A simple packaging for 

differentiation is this: put students 

in situations where they don't know 

the answer—often. "

-Dr. Carole Morreale (2000)



“We	  must	  balance	  freedom	  with	  responsibility	  if	  we	  are	  to	  
encourage	  the	  self-‐directed	  learner	  that	  the	  modern	  world	  

demands.”

-Marge Scherer

What’s Important?
(D. Royce Sadler, “Formative Assessment and the Design of Instructional Systems”, Instructional Science, 18:119-144)

“A key premise is that for 

students to be able to improve, 

they must develop the capacity to 

monitor the quality of their own 

work during actual production.”

“It	  is	  at	  minimum	  essen)al	  that	  all	  teachers	  in	  every	  school	  
teaching	  the	  same	  grade	  or	  same	  subject	  should	  determine	  

grades	  in	  similar	  ways	  and	  apply	  similar	  or	  the	  same	  
performance	  standards”

-Ken O’Connor

“If	  at	  any)me	  in	  the	  instruc)onal	  process	  students	  demonstrate	  that	  
they’ve	  learned	  the	  concepts	  well	  and	  mastered	  the	  intended	  learning	  
goals,	  doesn’t	  that	  make	  all	  previous	  informa)on	  on	  their	  learning	  of	  

those	  concepts	  inaccurate	  and	  invalid?

-Thomas R. Gusky



Confidence

“Expectations about the likelihood of eventual 

success determines the amount of effort people are 

willing to put in.”

“Those who are convinced they can be successful (who 

have the self-efficacy) are likely to try harder and 

persist longer when they face obstacles.”

-Rosabeth Moss Kanter (2004)

“…at the beginning of every winning streak 

there is a leader (teacher) who creates 

the foundation for confidence that 

permits unexpected people (students) to 

achieve high levels of performance.”

-Rosabeth Moss Kanter (2004)

“We	  make	  rules	  that	  frustrate	  achievement.	  We	  
prematurely	  write	  off	  people	  as	  failures.	  We	  are	  too	  much	  in	  

awe	  of	  those	  who	  succeed	  and	  far	  too	  dismissive	  of	  
those	  who	  fail.

And,	  most	  of	  all,	  we	  become	  too	  passive.	  	  We	  overlook	  just	  
how	  large	  a	  role	  we	  all	  play	  –	  and	  by	  ‘we’	  I	  mean	  society	  –	  in	  

determining	  who	  makes	  it	  &	  who	  doesn’t.”

-Malcolm Gladwell


