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What Makes an 
Effective School?

1. A learning environment that is safe, 
orderly and respectful

2. High expectations for student 
performance

3. A high degree of communication 
among teachers

4. A commitment to instruction in 
terms of task orientation and time 
on task

Blum, 1984; Walberg, 1990

5. Strong administrative 
leadership

6. Effective and efficient 
classroom and behavior 
management techniques

7. Active parental 
involvement

What Makes an 
Effective School?

Blum, 1984; Walberg, 1990

Components of a Safe School Planning Process
National Resource Center for Safe Schools (2000)

1. Creating schoolwide prevention and intervention 
strategies

2. Developing school policies and understanding legal 
considerations

3. Creating a positive school climate and culture
4. Implementing ongoing staff development
5. Ensuring quality facilities and technology
6. Fostering school-law enforcement partnerships
7. Instituting linkages with mental health and social 

services
8. Fostering family and community involvement
9. Acquiring and utilizing resources

Research on Family Involvement
Keenan (2005)

 Parent involvement in schools has a significant 
positive impact on student achievement

 Family School partnerships gradually decline as 
children move from pre-K to 12, unless you work to 
develop practices of partnerships at each grade level.

 Parents want better information from schools to 
remain good partners in their child’s education.

 Teachers and administrators would like to involve 
families, but often do not know how to build those 
relationships.

 For parent involvement to flourish, it must be 
meaningfully integrated with the school’s programs 
and community
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Family Partnerships Value Added

 Improved attendance, homework completion, and 
student achievement (Christenson & Sheridan 2001; 
Henderson, Johnson, Mapp, & Davies, 2006), 
particularly in urban areas (Nogera, 1999)

 Improvement is independent of family background 
(Keith et al., 1993). 

 Family engagement has also been shown to decrease 
school violence (Boulter, 2004), improve graduation 
rates, and increase the likelihood that early adolescents 
will enroll in higher education (Deslandes & Bertrand, 
2005). 

Barriers to Authentic Partnerships
Epstein & Sanders (2006)

Despite federal policy (the No Child Left 
Behind Act of 2001, NCLB; Individuals 
with Disability Education Improvement 
Act of 2004, IDEA)…
Most teachers and administrators “still 

think of themselves as individual leaders of 
classrooms, schools, or districts with little 
attention to the importance of teamwork 
and collaboration with parents and 
community partners” (p. 82). 

Major Barriers to Partnerships
Muscott, et al. (2008)

1. One-side power relationships between 
schools and families (Nogera, 1999)

2. Inadequate teacher preparation regarding 
establishing and sustaining relationships 
with parents (Epstein & Sanders, 2006)

3. Limited time and material resources for 
engaging parents

Major Barriers to Partnerships
Muscott, et al. (2008)

4. Pressure from under-resourced national 
and state accountability measures.

5. Teachers’ and administrators’ attitudes 
about parent engagement are often 
shaped by the cultural filter of white, 
middle-class values, assumptions, and 
experiences, and do not align with those 
of some families and the neighborhood 
(Henderson, et al., 2006). 

Predictable Pathway

 Families that are challenged by poverty, single 
parenthood, language and literacy barriers, and 
cultural differences are no longer likely to be 
dismissed outright by school personnel as 
dysfunctional (Leistyna, 2002). 

Unless schools make concerted efforts, family 
engagement is more likely to occur with some 
families—those from more educated, more 
economically stable backgrounds—than with 
others—those from less educated, working class 
backgrounds (Sheldon, 2003). 

Predictable Pathway

The result of such circumstances is 
predictable: parents who understand the 
system act on a sense of entitlement and 
make requests for scarce resources. I

Teachers and administrators satisfy the 
active parents’ requests to diminish 
potential for confrontation, leaving the 
students of less savvy and empowered 
parents with fewer advantages. 
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Family Engagement 
Five Minute Activity 1: Barriers

1. Take one minute to identify barriers to 
school-family engagement that you have 
experienced.

2. Turn to the person next to you and share 
your experiences – one minute each

3. Whole group discussion for two minutes

Family Involvement in Schools

The closer the parent is to the 
education of the child, the 
greater the impact on child 
development and educational 
achievement

Michael Fullen 1991

Closeness 
Muscott (2004)

But what we mean by closeness is 
complex and personal

Culture, experience, socioeconomic 
status, disability, race, gender, 
problem behavior and other factors 
impact the extent to which schools 
and families experience – and even 
desire – closeness.

Closeness 
Muscott (2004)

When we share the “same” values 
and come from roughly the “same” 
place, educators and schools can 
“hit it off” immediately, 
developing a closeness and a 
reciprocity that fertilizers the 
growth of children – and even the 
adults.

Closeness 
Muscott (2004)

That closeness then quickly 
turns to support and the easy 
becomes routine, the hard 
obtainable, and the 
impossible within our reach.

When my son 
Nathan was 
identified as  
needing 
special 
education
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The Amherst 
School                               
District responded 
superbly and 
closeness came 
easily.

Our partnership has 
deepened over time 
as Nathan’s needs 
have changed.

Closeness 
Muscott (2004)

But when, for whatever reasons, we 
don’t share common values, 
experiences, or patterns of thinking, it’s 
easy to regress to blaming and 
scapegoating.
 If that parent only
 If that teacher only
 If that principal only
 If that child only

Closeness 
Muscott (2004)

And while blaming and 
scapegoating may serve a 
cathartic, psychological need, 
they rarely, if ever, bring 
schools, children and families 
closer.

Closeness 
Muscott (2004)

In fact they do just the opposite –
widening the chasm between them, 
exacerbating the divisions, and 
ultimately severing the chord that 
could ultimately nourish both 
parties

Closeness 
Muscott (2004)

Just as punishment begets 
punishment, blame begets 
blame – a zero sum experience 
that leaves schools, families 
and children empty and 
depleted

Closeness 
Muscott (2004)

On the other hand, when we can 
empathize and begin to see the 
“other than us” as having value, 
closeness becomes a reality, not 
just a dream
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Closeness 
Muscott (2004)

It’s easy to support children and 
families who are “like” us and we 
should all be proud of that 
accomplishment.

What’s harder, of course, is creating 
the closeness that Fullen suggests is 
necessary with those families who 
are “different.”

Partnership Development
Is A Process

1.  Getting to know        
each other

2. Learning from each 
other

3. Working together

T h e  P a r e n t  I n f o r m a t i o n  C e n t e r  

Expanding the Definition of 
Family Engagement

Engagement is predicated on building 
trusting relationships with family members; 
that is to say, relationships in which 
teachers and parents respect one another, 
believe in each other’s ability and 
willingness to fulfill their responsibilities, 
have high personal regard for one another, 
and trust each other to put children’s 
interests first (Bryk & Schneider, 2005; 
Henderson, et al., 2006).

Expanding the Definition of 
Family Engagement

Relationship building is enhanced when 
schools use family-centered practices that
Respect the uniqueness and personal 

circumstances of all families (Keenan, 
2004), including those who have children 
with disabilities (Muscott, 2002)

Provide opportunities for leadership 
(Epstein, 2002)

School Culture Traits that Increase 
Likelihood of Family Engagement

 Administrators and staff want and actively seek family input at 
school-wide and individual systems levels

 There is at least one staff member and one administrator who 
have been highly invested in school-wide family engagement 
efforts and are willing to take a leadership role

 The family engagement leaders are eager to collaborate with 
PBIS Universal Team family member(s) to achieve outcomes 
pertaining to family engagement

 School demonstrates an active investment in exploring current 
literature pertaining to the different types of family engagement 
(e.g. Epstein Model)

 > 80% of school staff and 100% of school administrators 
endorse a commitment to achieve school outcomes in each of 
Epstein’s six types of family engagement

Understanding Family Readiness 
for Authentic Engagement

A range or continuum of readiness for 
engagement exists among families 
Match strategies to each family’s place 

on the continuum 
Use universal strategies and forms of 

support for most families
Targeted for some
Intensive for the few who need it
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Understanding Readiness 
for Engagement

 Some are disengaged because of their own failed school 
experiences, an ineffective relationship with their child, 
personal challenges, or previously compromised 
relationships. 

 Unpleasant relationships or experiences promote escape 
and avoidance behaviors, which make school and 
family engagement difficult.

 Schools must adopt a highly individualized and 
respectful approach based on an understanding of 
families’ unique needs, fluency with specialized 
interaction and relationship-building skills, and 
knowledge and access to targeted resources and 
supports. 

Understanding Readiness 
for Engagement

These families may not feel they have the power 
or capacity to effect change for their children, 
and see disconnecting from the school as the 
only viable option. 

 Schools that operate with an approach that is 
expanded, proactive, and organized along a 
continuum of intensifying parent support and 
engagement, however, are more likely to 
experience mutually beneficial outcomes 
associated with family-school partnerships 
(Keenan, 2004). 

Six Types of Family Involvement for 
School and Family Partnerships

Joyce Epstein (1989)

1. Parenting- Helping families establish 
home environments that support 
children as students

2. Communicating- Designing effective 
two way communications about school 
programs and children’s progress

3. Volunteering- Recruiting and 
organizing parent help and support

4. Learning at home- Providing information for 
families to help children learn at home, and 
provide consistent messages

5. Decision Making- Including parents in school 
decisions, promote parent leaders and 
representatives

6. Collaborating with the community-
Identifying and integrating resources from the 
community to strengthen school programs, 
family practices and student learning and 
development

Six Types of Family Involvement for 
School and Family Partnerships

Joyce Epstein (1989)

Family Engagement Practices

1. Engaging families through parenting and 
learning at home.

2. Engaging families through two-way 
home-school communication.

3. Engaging families through promoting 
volunteering. 

4. Engaging families through promoting 
active decision making.

Engaging Families through 
Parenting and Learning at Home

“My children love this school – the school 
has been a phenomenal support for me and 
my kids. I can communicate with the school 
staff about anything. When you have the 
support you need, you succeed.” 

Parent of a Student at South Meadow Middle 
School, Peterborough, NH
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Heads up at SNH Head Start

 Southern New Hampshire Head Start in Nashua 
was the first ECE in the PBIS-NH initiative to 
support parents with basic parenting skills using 
an adapted home matrix based on their Heads 
Up program – Be Safe, Be Kind and Take Care 
of Our Things.  

 Family workers made home visits to help 
families create positively stated, observable 
behaviors for home routines, such as, bedtime, 
mealtime, and peer play. 

Belknap-Merrimack Head Start

Belknap-Merrimack Head StartBelknap-Merrimack Head Start

Black Bear Tracks at 
Lakes Region Child Care Services Center

“Before getting involved with the PBIS program, I found 
myself yelling, fighting and having no patience with my 
two daughters, Natalie, age 4, and Nicole, age 2.  As a 
result of our involvement with the Black Bear Tracks 
program, my husband and I now work better with the 
girls.  The girls now pick up their own toys, put their 
own dirty clothes away and we can sit down at the 
dinner table without them getting out of their chairs.  
One big improvement is that I am not always yelling 
and losing my patience and we have more bonding 
times together.”   

Dawn Johnson, Parent, Lakes Region Child Care Center

Black Bear Tracks at 
Lakes Region Child Care Services Center

 Surveyed parents to assess interest and barriers, 
and partnered with another local agency, 
UpStream, to offer a five-part parenting series.

Each session started at 5:30 with a half hour 
family style dinner with children, and childcare 
was provided.  

The first session was provided by parents and 
consisted of an overview of the program, The 
Black Bear Tracks: Our Path to Success, the 
three program-wide expectations (Be Safe, Be 
Kind, and Take Care), and examples and 
vignettes to illustrate how the program works. 

Black Bear Tracks at 
Lakes Region Child Care Services Center

 The concept of positive language was emphasized, and 
a log book was provided so parents could record and 
reflect on their experience (e.g., working/not working) 
and progress within the dynamics of their household

 Information from their log books was used to develop a 
common teaching matrix for the group

 Home routines were incorporated into a teaching 
template

 Reinforcers for displays of appropriate behaviors were 
identified.

 Bath time routine, three behaviors were selected (a) 
keep hands and feet to self, (b) keep feet on tub floor, 
and (c) keep water in the tub were taught, and bath 
crayons were identified as effective incentives.
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Black Bear Tracks at 
Lakes Region Child Care Services Center

 Parents indicated that they enjoyed meeting as a 
parents’ group, would continue to meet regularly 
as a group after the formal events were 
completed, and assist in new parent groups. 

One father, for example, noted that the bedtime 
routine had become much more peaceful since 
they implemented the ideas – “We don’t have to 
fight with him at bedtime anymore, we just look 
at the matrix and know what to do.”

Got Power Struggles with Your Children?
Life Space Crisis Intervention 
FOR PARENTS CAN HELP

presented by
Howard Muscott, Ed.D., Director 

New Hampshire Center for 
Effective Behavioral Interventions and Supports

Sponsored by the Rochester School Department in Conjunction with the MAST Seacoast NH Initiative

Does Your Child or Teenager….
•Act out in stress toward unsuspecting helpers, sparking explosive and endless power struggles?

•Make poor decisions based on distorted thought patterns and perceptual errors?
•Have the right intentions and motivation but lacks the social skills to be successful?

•Act purposefully aggressive and exploitive with little conscience?
•Act in self-damaging ways due to being burdened with shame and inadequacy?

•Become entangled in destructive peer relationships and is vulnerable to manipulation?
Join Us!!

Thursday, June 16, 2011
9:00am-12:00pm

Rochester School Department
Please RSVP by June 9th to Michael Hatfield at 332-3678 ext 217

Childcare Issues? Call and find out how we may help.

Family Engagement 
Ten Minute Activity 2: Home

1. Take two minutes to identify strategies 
that you have seen to support families in 
supporting student learning at home.

2. Turn to the person next to you and share 
your ideas – two minutes each

3. Whole group discussion for four minutes

Family Engagement Practices

1. Engaging families through parenting and 
learning at home.

2. Engaging families through two-way 
home-school communication.

3. Engaging families through promoting 
volunteering. 

4. Engaging families through promoting 
active decision making.

Communicating with Families

Historically, schools have used unilateral 
forms of communication with families by 
disseminating pertinent information

Irregular administrative letters

Parent handbooks

Newsletters

Report cards

Infrequent phone calls

Communicating 
with Families

 It is important to have regular and frequent 
opportunities to communicate information, 
gather feedback and gain consensus from 
families regarding the design, implementation 
and evaluation of the program.

 It is likely this approach is a major shift in 
culture.

 It begins with have family representation on 
the Universal Team.

 It requires a communication strategy that 
addresses the desired outcome of reaching all 
families.
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Communicating with Families

Universal communication systems
Monthly newsletters
 Initial SWPBS activities to introduce the 

program to parents
Periodic open houses with aligned activities
Parent-liaison who solicits information 

from families and brings questions and 
suggestions to school meetings. 

Mastricola Elementary School
Safety, Respect and Responsibility

 Monthly newsletter always features a SWPBS column 
to inform and engage parents by listing the upcoming 
Behavior Skill of the Week and offering suggestions for 
fostering common approaches in The Big 3 areas of 
Safety, Respect and Responsibility.  

The Big 3 -- Even When No One is Looking. 
 The SWPBS Tip of the Month described places in the 

neighborhood (e.g., religious activities, soccer practice, 
at Cub Scout meetings) where families could encourage 
students to independently show safe, respectful and 
responsible behaviors even when no one was looking.

 Tips to remind and encourage the expected behaviors 
by discussing how they would look in a particular 
context or setting and the benefits of displaying them.

The Beak Speaks at Hillside 
Middle School

Every six weeks, PTO members at Hillside 
Middle School edits and prints the Beak Speaks 
parent newsletter and home volunteers take care 
of folding, stapling, addressing, and distributing.

During the first year, articles informed parents 
about the adoption of SWPBS and an 
explanation of what it would mean to students.  

Additional articles clarified the dress code, the 
tardiness policy, data, details of the Hillside 
High-Five acknowledgement program, and data 
summaries.          www.nhcebis.seresc.net/pbis_nh

Hillside Middle School
Act responsibly -- Be respectful

Choose wisely -- Do the right thing !
Comparing the first semester of 2006-7 and the same 

period 2007-8:
• There was a 40% drop in reported behavioral incidents.
• There was a 21% drop in the number of students 

reported for any incident.
• There was a 74% drop in incidents reported as 

“disruption of class.”
Comparing last year’s seventh grade class to this year’s 

eighth grade class:
• There was a 39% drop in incidents and a 3% drop in the 

number of students reported for any incident.

Communicating with Families

The use of interactive rollout activities to 
introduce the SWPBS program to students and 
families and open houses to create on-going, 
two-way dialogue about the program are typical 
in PBIS-NH ECE centers and K-12 schools
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Southern NH Head Start
Family Rollout Plan

 Parent involvement is integral
 Open House’s at each site where families were 

introduced to the “Heads Up” program.  
 Staff model positive behavioral interventions when 

family members drop off or pick up their children or are 
in the classroom for any reason.

 Caregivers/families will also be reminded about setting 
up rules at home and rewarding appropriate behavior in 
flyers and newsletters that are sent home on a regular 
basis.

 Regularly scheduled Parent Meetings throughout the 
academic year.  

Monday Morning Monthly Meetings at 
Sandown North Elementary School 

The ABCs of Dublin School
Interactive Open Houses

Used discipline data to identify routines needing 
additional behavior support (e.g., 
arrival/dismissal, lunch, and physical education 
classes)

 Students designed and performed

Actively involved parents and students

 Showcased student products (e.g., written 
essays, posters) that highlighted the integration 
of academics with behavior support and 
contributed to a positive school climate. 

Communicating with Families

Periodic and brief surveys are also a good 
way to gauge whether families feel 
connected to the school and understand 
their child’s experiences.  
For families who are not responsive to a 

paper survey, schools are encouraged to 
employ a second tier attempt through a 
telephone poll. 
Volunteers with clipboards can also 

administer the surveys at school events. 

The Big 2 at Mastricola 
Elementary school

 Mastricola Elementary developed and distributed a 
survey to assess parent awareness of their “The Big 3” 
program. 

 Most families (82%) indicated an awareness that “The 
Big 3” referred to the school’s behavioral expectations, 
and slightly more than half reported they were 
knowledgeable (51%) about the school’s school-wide 
discipline program.  Most families (82%) indicated they 
understood the GOTCHAs reinforcement system. 

 However, families indicated they were neither aware 
(67%) of the school’s use of a data system for decision-
making, nor that educators taught specific school-wide 
behaviors using “Cool Tools.” 

Sandown North Elementary 
School Family Survey

Nancy Stafford (nancy.stafford@timberlane.net) 

Annual survey of families

Survey Monkey

Assesses
How welcome children & parents feel

How successful in school rollouts

Willing to support Star Quest program

Means of communication that is most 
helpful to parents
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CU Systemic Family 
Engagement Process

Families involved in all aspects of 

RTI System including:

Awareness of Curriculum

Communicating about and providing 
input to Screenings

How to support their child at home

Progress Monitoring 61

Family Engagement at Somersworth Early
Education Program

Family Engagement Goals:
 Engage and connect with 

preschool families in a 
format that will allow for 
2-way communication

 Generate high interest in   
communication process

 Accommodate families 
that are unable to come 
into the classroom

 Maintain family 
confidentiality

Family Engagement Plan:
• Incorporate the use of social 

networking by creating a 
classroom social network

• Create/Pilot a confidential, 
secure facebook page 
available to preschool 
families by invitation only

• Follow district policies 
requiring signed parental 
consent forms for any 
photos posted on the site

Family Engagement at Somersworth Early 
Education Program

Facebook Page Usage:
 Post photos of children 

engaged in various aspects, 
activities and routines of the 
preschool program

 Post general comments or 
announcements about the 
preschool program

 Post special events
 Respond to parental  

posts/comments

Family Response:
 High participation rate among 

preschool families (one family 
chose not to participate)

 Increased general 
communication between home 
and school

 Increased positive interactions 
between families and teachers  

 Increase in networking among 
families (families supporting 
each other, play dates, 
friendships, etc)

Communicating with Families

 Families who do not speak English, have limited 
reading skills, and/or lack educational resources at 
home may need additional supports and different 
communication mechanisms.  

 Without adequate and accurate translators and 
translations, some children may misunderstand and/or 
miscommunicate school messages.

 Investments in a computer-based translation systems, 
third party liaisons, translated materials and automated 
phone messages, etc. are worthwhile investments to 
bridge the language divide between educators and non-
English speaking families. 

Understanding Readiness 
for Engagement

Mental Health and Schools Together: New 
Hampshire initiative have linked with local 
community mental health centers and 
developed a facilitated referral process to 
help families access appropriate and 
culturally responsive mental health 
supports in a timely fashion. 

Family Engagement 
Ten Minute Activity 3: 2-Way

1. Take two minutes to identify strategies 
that you have seen that support two-way 
communication between school and 
home.

2. Turn to the person next to you and share 
your ideas – two minutes each

3. Whole group discussion for four minutes
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NYC and PBIS-NH School-Level 
Family Engagement Practices

1. Engaging families through parenting and 
learning at home.

2. Engaging families through two-way 
home-school communication.

3. Engaging families through promoting 
volunteering. 

4. Engaging families through promoting 
active decision making.

Engaging Families through 
Promoting Volunteering

Parental involvement in schools has 
traditionally been unsystematic, voluntary, 
and limited (e.g., chaperon field trips, 
fundraisers, tutoring), and perceived by 
some educators as time-consuming and 
obligatory rather than helpful. 

Engaging Families through
Promoting Decision Making

Mastricola Elementary has adapted their 
behavioral matrix to support the 
expectations that school volunteers exhibit 
safe, respectful and responsible behaviors 
while in the school, further strengthening 
school climate and the idea that family 
members are role models for children even 
at school. 

Mastricola Elementary School
Family Volunteer Matrix

BE RESPONSIBLE
Know what is in your volunteer handbook. 
 Share knowledge of tasks with new volunteers.
Arrive on time for volunteer assignment.
 If you are unable to fulfill your volunteer 

responsibility contact the volunteer coordinator 
so a replacement can be found.

Bring concerns or complaints to volunteer 
coordinators, staff member or administrators and 
not other volunteers. 

NYC and PBIS-NH School-Level 
Family Engagement Practices

1. Engaging families through parenting and 
learning at home.

2. Engaging families through two-way 
home-school communication.

3. Engaging families through promoting 
volunteering. 

4. Engaging families through promoting 
active decision making.

Families are Critical in Improving the 
Important Work of Schools

DuFour & Eaker, 1998

•Parents are full partners in the decisions that 
affect their children.  
•Partnerships work best when there is mutual 
respect and each partner can participate in the 
decision-making process.
•When schools view parents as partners and 
engage them in decision-making processes, they 
realize higher levels of student achievement and 
greater public support.
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Engaging Families through
Promoting Decision Making

When schools view parents as partners and 
engage them in decision-making processes that 
are mutually respectful, higher levels of student 
achievement and greater public support are 
realized. 

 PBIS-NH schools are required to have at least 
one family member on the universal leadership 
team who attends trainings, participates in team 
meetings, brings the family perspective to 
decision making, supports rollout activities, 
serves as a liaison to family organizations, and 
encourages other family members to become 
active. 

Engaging Families through
Promoting Decision Making at MES

Maureen Tracy, the parent member, has 
done more than serve as a liaison for the 
team, PTO, and parent volunteer program. 
She has set up information tables during 

parent conferences, coordinated a SWPBIS 
section in the annual Merrimack Christmas 
parade in conjunction with the student 
council and developed a SWPBIS Parent 
Hotline to provide answers and information 
for families. 

The Power of Parent Involvement at 
Timberlane Learning Center

10 Skills for Family Members 
On a SW PBIS Universal Leadership Team

Abate &Mann (2006)

1) Ability to take a lead role in gathering information and 
feedback from parents about needs and strengths related to 
system goals (PBIS School-wide system)

2) Ability and interest in learning how to gather, summarize and 
analyze data to assist in the school-wide decision making 
process

3) Ability to positively and productively share personal 
knowledge of system needs  from own experiences as well as 
the experiences of other parents 

4) Ability to feel comfortable and confident that there is a certain 
expertise that is available only from the parent/family 
perspective that is needed in order for school community 
decision-making to be truly collaborative

5) Ability to help identify the information and orientation 
necessary for a parent to be a full participant in the decision-
making process

6) A working understanding of effective/efficient 
meeting and processes

7) Ability and time to participate in and/or lead some 
facets of group work that will occur in between actual 
meetings

8) Ability, over time, to mentor and support other parent 
leaders who become involved in the initiative

9) Ability to feel comfortable asking difficult or 
uncomfortable questions to clarify goals and 
objectives of the group

10)Ability and willingness to help guide the school-wide 
team to a full understanding of the importance of 
family-school collaboration

10 Skills for Family Members 
On a SW PBIS Universal Leadership Team

Abate &Mann (2006)

Family Engagement 
10 Minute Activity 4: Leadership

1. Take two minutes to identify ideas for 
involving families in leadership and 
decision making at school.

2. Turn to the person next to you and share 
your ideas – two minutes each

3. Whole group discussion for four minutes
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Family Engagement Checklist
Muscott & Mann, 2004

Adapted from Epstein (2003) and Fullen (1991)

 19 item process assessment to identify planning
Team ratings -- In Place, Partially In Place, Not in Place

 Five Areas
Climate 
 Parent Involvement in Learning Activities at 

Home 
Communication with Parents/Families 
 Parent/Family Involvement at School 
 Parent/Family Involvement in Decision-making

Action plan to address areas

Engaging Families in NYC
School, Family, Community Toolkit

1) Building Consensus and Buy-In

Parent survey  -- Spanish version

2) Defining Behaviors and Expectations  

3) Monitoring Behavior and Outlining Success

4) Celebrations

5) Data-Driven Decision Making

FISBA Toolkit) 

 Parent Video

Creating Home–School 
Partnerships by Engaging 

Families in Schoolwide
Positive Behavior Supports

TEACHING 
Exceptional Children 

July/Aug 2008

By Howard S. Muscott, Stacy 
Szczesiul, Becky Berk, Kathy 

Staub, Jane Hoover Paula 
Perry-Chisholm
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